Inclusion Policy
RATIONALE
Witton Middle School is committed to inclusion, providing an appropriate and high quality
education for all children. In our school we recognise that all pupils are individuals with their
own gifts and talents, strengths and unique learning needs. Part of the school’s strategic
planning for improvement is to develop culture, policies and practices that include all
learners.

•

We believe that all children, including those deemed as having Special Educational
Needs (SEND), those at risk of disaffection and exclusion, have the right to be
included in a broad, balanced and relevant curriculum; and that every pupil is
entitled to have the opportunity to be involved in education appropriate to their
needs enabling them to fulfil their potential, and to be fully included and
encouraged in all aspects of school life.

•

We believe that all children should be equally valued in school. We strive to eliminate
prejudice and discrimination, and to develop an environment where all children can
flourish and feel safe, engendering a sense of community.

We believe that inclusion is not only about equal opportunities for all pupils but staff,
parents, carers and other users of our school regardless of their abilities and/or special
education needs, age, race, religion or belief, sex/sexual orientation, gender/gender
reassignment, marriage and civil partnership, pregnancy and maternity of the children and
staff at Witton Middle School and its community.

This policy describes the way we meet the needs of children who experience barriers to
their learning, which may relate to sensory or physical impairment, learning difficulties or
emotional or social development, or may relate to factors in their environment, including
the learning environment they experience in school. At Witton Middle School we aim to
identify these needs as they arise and provide teaching and learning contexts which
enable every child to achieve to his or her full potential. This is the responsibility of all staff.

The development and monitoring of the school’s work on Inclusion will be undertaken by
the Leadership Team, the Special Educational Needs and Disability Coordinator (SENDCo)
and the Governors (see Appendix 1 for details).

OBJECTIVES
•
•
•
•
•

•
•

To ensure the principles of Higher Standards: Better Schools for All, the Equality Act
(replaced the DDA in 2010) and the SEND Code of Practice and guidance are
implemented effectively across the school.
To ensure equality of opportunity for all and to eliminate prejudice and discrimination
of any kind.
To respond sensitively to the range of intellectual, social and emotional needs of
pupils.
To continually monitor the progress of all pupils, to identify needs as they arise and to
provide intervention, support and challenge as early as possible.
To ensure that all staff provide full access through the curriculum with differentiated
planning and classroom provision matched to individual needs (except where
disapplications arising from an EHCP occur; disapplication is very rare, and we aim
to offer the full curriculum to all our pupils).
To involve parents/carers at every stage in plans to meet their child’s additional
needs.
To involve the children themselves in planning and in any decision-making that
affects them.

SPECIAL EDUCATIONAL NEEDS AND DISABILITIES
Witton Middle School sees the inclusion of children identified as having ‘special educational
needs & disability’ as an equal opportunities issue, and we aim to model inclusion in our
staffing policies, relationships with parents/carers and the community.
The school recognises that not all pupils with disabilities have Special Educational Needs
(SEN) and not all pupils with SEN meet the definition of a pupil with a disability.
ARRANGEMENTS FOR CO-ORDINATING SEND PROVISION
•
•
•

The class teacher or subject teacher is responsible for the learning of the children with
Special Educational Needs in their class, even when interventions involve group or
one-to-one teaching supported by an intervention teacher or teaching assistant.
The teachers work closely with teaching assistants or intervention teachers to plan
and assess the impact of support and interventions and ensure they are linked to
classroom teaching.
The Special Educational Needs and Disabilities Coordinator (SENDCo) oversees the
progress of any child identified as having Special Educational Needs and/or
Disabilities (SEND). The SENDCo supports the class or subject teacher in the effective
implementation of support and is responsible for:
o Co-ordinating provision for children with SEND and developing the school’s
SEND policy.
o Ensuring that parents are:
▪ involved in supporting their child’s learning and in decision making;
▪ kept informed about the range and level of support offered to their child;
▪ included in regular reviews of how their child is doing;
▪ consulted about planning successful transition to a new class or school.
o Ensuring pupils are involved in decision making concerning their learning.
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o Liaising with a range of agencies outside of school who can offer advice and
support to help pupils overcome any difficulties.
o Providing professional guidance to colleagues and facilitating training to ensure
that all staff are skilled and confident about meeting a range of needs.
o Liaising with First and Secondary (High) Schools to ensure a smooth transition.
o Advising on the deployment of the school’s delegated budget.
CRITERIA FOR REMOVING PUPILS FROM THE SEN REGISTER
It may be that a pupil has made such significant progress that the level of need in a single
category may no longer reach the threshold for SEN support. Through consultation with the
class teacher, Headteacher, Senco, parents/carers, pupils and any other involved
professionals, it may be agreed to remove that category for a pupil and their name
removed from the SEN register.
IDENTIFICATION AND ASSESSMENT ARRANGEMENTS, MONITORING AND REVIEW PROCEDURES
The school’s system for regularly observing, assessing and recording the progress of all
children is used to identify children who are not progressing satisfactorily and who may
have additional needs. This includes reference to information provided by:
baseline assessment results and ongoing teacher assessment
end of key stage assessments
standardised screening and assessment tools
observations of behavioural, emotional and social development
an existing Statement of Special Educational Needs or Education, Health Care
Plan
assessments by a specialist service, such as educational psychology,
identifying additional needs
another school or LA (Local Authority) which has identified or has provided for
additional needs.
Using this data, and following discussions between the class teacher, SENDCo and
parent/carer, the child will have their needs met through a graduated approach, a 4-part
cycle of assessing, planning, doing and reviewing.
• Assess: the class or subject teacher, working with the SENDCo where required,
identifies the learning needs of the pupil through regular classroom assessments or if
necessary specific assessments.
• Plan: the class teacher or subject teacher works with parents/carers, the pupil, the
SENDCo if required, to develop a plan to support the pupil in their learning and
development.
• Do: appropriate strategies and / or interventions are implemented. These strategies
or interventions may include:
▪ Support by teaching assistants and intervention teachers in the classroom, in
groups or on an individual basis.
▪ Participation in reading programmes e.g. Fresh Start, Rapid Reading.
▪ Access to specialised equipment or IT programs.
▪ Participation in movement programmes e.g. Developmental Exercise
Programme.
▪ Speech therapy work delivered by teaching assistants following the Speech
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•

and Language Therapist’s advice.
Review: in consultation with parents/carers and the pupil, the additional or different
provision and its impact on pupil progress is regularly reviewed and the next learning
steps are identified.

There are three levels of provision, described as ‘waves of provision’, which support access
to the curriculum.
Wave 1 Provision describes quality inclusive teaching which takes into account the learning
needs of all the pupils in the classroom. It includes providing differentiated work and
creating an inclusive learning environment.
• In order to make progress, a child may only require differentiation of the plans for the
whole class (e.g. modifying learning objectives, teaching styles, access strategies etc.).
• Under these circumstances, a child’s needs will be provided for within the whole class
planning framework and individual target setting. Differentiation will be recorded in the
daily planning by the class teacher.
• Monitoring of progress will be carried out by the class teacher and used to inform future
differentiation within whole class planning.
• Assessment of progress will be reviewed at the same intervals as for the rest of the class
and will identify pupils making less than expected progress. That is progress which:
➢ is significantly slower than their peers starting from the same baseline.
➢ fails to match or better the child’s previous rate of progress.
➢ fails to close the attainment gap between the child and their peers.
➢ widens the attainment gap.
• Where a period of differentiated curriculum support has not resulted in the child making
expected progress OR where the nature or level of a child’s needs are unlikely to be
met by such an approach, provision at Wave 2 may need to be made.
Wave 2 describes specific, additional and time-limited interventions provided for some
pupils who need help to accelerate their progress to enable them to work at or above agerelated expectations. They are often targeted at a group of pupils with similar needs.
•
•
•
•
•
•

The class teacher is responsible for and directs this Wave 2 provision.
The targeted, time-limited provision is recorded in a Class Provision Map.
At the completion of the intervention pupil progress is reviewed.
In some cases, the pupil will not have made the expected progress during the
intervention and a different, targeted provision may be planned.
Provision will run concurrently with differentiated curriculum support.
Where, despite quality Wave 1 and Wave 2 provision, a child’s needs are not being
met or a child is not making expected progress as defined by the 2014 Code of
Practice, and they require provision which is different from or additional to that
normally available to pupils of the same age, provision at Wave 3 may need to be
made.

Wave 3 describes targeted provision for a minority of pupils where it is necessary to provide
highly tailored interventions to accelerate progress or enable children to achieve their
potential. When the child requires Wave 3 provision, they will be added to the school’s SEN
Register under the heading SEN Support. The child’s needs will be categorised under one
or more of the following headings:
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•
•
•

•

Communication and Interaction Difficulties
➢ speech, language, social communication or social interaction difficulties
Cognition and Learning Difficulties
➢ Learning difficulties where pupils learn at a slower rate than their peers
➢ Dyslexia, dyscalculia, dyspraxia
Social, Mental and Emotional Health Problems
➢ withdrawn or isolated
➢ displaying challenging, disruptive or disturbing behaviour
➢ underlying mental health difficulties such as anxiety or depression, selfharming, substance misuse, eating disorders or physical symptoms that are
medically unexplained
➢ attention deficit disorder, attention deficit hyperactive disorder or
attachment disorder.
Sensory or Physical Needs
➢ vision impairment (VI), hearing impairment (HI), multi-sensory impairment (MSI)
or physical disability (PD)

SEN SUPPORT
•
•

•
•
•
•

•

•

The responsibility for planning for these children remains with the class teacher, in
consultation with the SENDCo.
An Individual Provision Map (IPM) will be developed by the class teacher for children
on the SEN Register, through consultation with the SENDCo, parents/carers and pupil.
This will document specific individual targets, provision and the impact of the provision
on the child’s learning. This is a working document reviewed on an ongoing basis.
The class or subject teacher will use the IPM to inform their planning, ensuring that the
SEN child can access the learning in each lesson.
The IPM will be reviewed termly by the class teacher through consultation with the
teachers, parents, pupil and if required the SENDCo.
The impact of support offered is considered along with the progress of targets set.
Monitoring will be carried out by all those involved with the child. The SENDCo will look
at the monitoring information on a half-termly basis and make adjustments to the
provision, if appropriate. Provision will run concurrently with differentiated curriculum
support.
Provision at this level may include the involvement of specialist services. A variety of
support can be offered including advice about targets and strategies, specialised
assessment or some direct work with the child. The specialist services will always
contribute to the planning, monitoring and reviewing of the child’s progress.
As part of the review process, the SENDCo and school colleagues, in consultation with
the parents/carers, may conclude that despite receiving an individualised
programme and/or concentrated support for a considerable period, the child
continues to have significant needs which are not being met by current interventions.
Where this is the case, a decision may be made to make provision through an EHC
plan.

5

EDUCATION HEALTH CARE PLAN
If the needs of a pupil cannot be reasonably provided from within the school’s resources
and require provision significantly outside and beyond the descriptors for Ordinarily
Available provision, a request for an Education, Health and Care (EHC) Plan can be made.
When an educational establishment makes a request for statutory assessment to a LA, the
child/young person will have demonstrated significant cause for concern. The LA will seek
evidence from the school that any strategy or programme implemented for the
child/young person in question has been continued for a reasonable period of time (and
in Worcestershire this is regarded as at least two terms) without success and that alternatives
have been tried, or the reasons why this has not occurred. The LA will need information
about the child/young person's progress over time, and will also need clear documentation
in relation to their special educational needs and any action taken to deal with those
needs, including any resources or special arrangements put in place.
A child who has a Statement of Special Educational Needs or an EHC Plan will continue to
have arrangements as for SEN Support in addition to support provided using the funds
made available through the Statement or EHC Plan.
There will be an Annual Review, chaired by the SENDCo, to assess the appropriateness of
the provision and to recommend to the LA whether any changes need to be made, either
to the EHC Plan or to the funding arrangements for the child.
THE SCHOOL’S ARRANGEMENTS FOR INCLUSION IN-SERVICE TRAINING
•
•
•
•

Inclusive practices underpin the school’s long-term goals as reflected in the School
Development Plan.
Skilled specialists are invited to take whole school staff meetings to expand knowledge
of Inclusion.
In-house additional needs and Inclusion training is provided through staff meetings by
the Deputy Headteacher, Subject Co-ordinators and the SENDCo.
All staff have access to professional development opportunities and are able to apply
for additional needs or Inclusion training where a need is identified either at an individual
pupil or whole class level.

THE USE MADE OF TEACHERS AND FACILITIES FROM OUTSIDE THE SCHOOL, INCLUDING
SUPPORT SERVICES
•

•
•
•

Each term a School Support Team (SST) meeting is held, where concerns are raised and
an agenda is drawn up to decide which pupils are in most need of assistance from the
services. Prior to this meeting, the SENDCo consults with the staff to select pupils for whom
they have concerns. The pupils are seen by the appropriate service during the term.
The facility is there to contact any member of the support team if an emergency referral
is needed.
The Educational Psychologist visits the school regularly to assess pupils (according to
timetable), with a following discussion with the SENDCo and class teacher to discuss
findings and give advice.
Teachers from the Visual Impairment Team and the Hearing Impaired Team work in
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•

•
•
•

school to support children, both with and without Statements, who have vision or hearing
impairment. The specialist teachers work directly with TAs who deliver the programmes.
The SENDCo liaises frequently with a number of other outside agencies, for example:
-

Behaviour Support Team

-

Learning Support Team

-

Complex Communication Disorder Team

Parents/carers are informed if any outside agency is involved.
The necessary forms are completed when a pupil needs to have the input of outside
agencies, with a multi-agency meeting following the parent/carer/school initial
appointment to complete the paperwork.
Should it be necessary, a multi-agency meeting can be arranged either by request from
the school or by an outside agency.

ARRANGEMENTS FOR PARTNERSHIP WITH PARENTS/CARERS
•
•
•

•

•
•
•
•

Staff and parents/carers will work together to support pupils identified as having
additional needs.
Parents/carers will be involved at all stages of the education planning process.
We make sure that all parents/carers are given information about our WCC SEND
Information Advice Service and Support Service and/or Early Intervention Family Support
Group as soon as a child has been identified as experiencing special educational
needs.
At review meetings with parents/carers we make sure that the child’s strengths as well
as weaknesses are discussed. Where we make suggestions as to how parents/carers can
help at home, these are specific and achievable and all parents/carers go away from
the meeting clear about the action to be taken and the way in which outcomes will be
monitored and reviewed.
IPM targets will include targets to work towards at home and parents/carers are invited
to contribute their views to the review process. All IPMs and reviews will be copied and
sent to parents/carers after meetings.
Ideas and materials for supporting learning at home will be discussed with
parents/carers and distributed on request. Parents/carers will also be invited to work
alongside pupils in the classroom where this is appropriate.
Parental Pupil Progress Meetings provide regular opportunities to discuss concerns and
progress. Parents/carers are able to make other appointments on request.
Regular communication between school and home will ensure that concerns are
promptly acted on.

LINKS WITH OTHER SCHOOLS/TRANSFER ARRANGEMENTS
Class teachers of pupils joining the school will receive information from their previous school;
if there is an SEN, disability, LAC, EAL issue the SENDCo will visit the school to further discuss
their needs. Pupils transferring from Witton Middle School to new schools will have details of
particular needs and additional provision made by the school sent on to them and the
SENDCo or G&T Co-ordinator will visit the new school to discuss pupils.
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LINKS WITH HEALTH AND SOCIAL SERVICES, EDUCATIONAL WELFARE SERVICE AND ANY
VOLUNTARY ORGANISATIONS
•
•
•

The school regularly consults health service professionals. Concerns are initially brought
to the attention of the School Nurse by the SENDCo or School Manager and referrals will
be made as appropriate.
The SENDCo has links with the Community Paediatrician, Child and Adolescent Mental
Health Service (CAMHS), speech and language, social services, School Nurse and WCC
SEND Information, Advice and Support Services.
Social Services and the Education Welfare Service will be accessed through the Social
Services Team desk. Class teachers will alert the School Manager if there is a concern
they would like discussed.

INCLUSION PRINCIPLES
•
•
•

Staff at Witton Middle School value pupils of different abilities and support inclusion.
Staff and pupils will be constantly involved in the best ways to support all pupils’ needs
within the school. There is flexibility in approach in order to find the best placement for
each child.
Within each class, teaching and learning styles and organisation will be flexible to ensure
effective learning. Grouping to support children identified with additional needs will be
part of this process.

ARRANGEMENTS FOR PROVIDING ACCESS TO LEARNING AND THE CURRICULUM
•

•
•
•

•

•
•
•

The school will ensure that all children have access to a ‘balanced and broadly based’
curriculum, and that the National Curriculum’s programmes of study are flexible enough
to meet every child’s needs. (No child will be excluded from any learning activity due
to their impairment or learning difficulty, unless it is clearly of benefit to that individual
and leads towards inclusion.)
Learning opportunities will be absorbing, rewarding and effectively differentiated and
the teaching styles will be diverse.
Staff will work in a way to avoid the isolation of the children they are supporting, and will
encourage peer tutoring and collaborative learning.
Schemes of work and policies for each area of the curriculum are in place and are
differentiated to include appropriate learning outcomes for all pupils. Each policy has
an Inclusion Statement detailing access to that curriculum area for pupils identified with
additional needs.
Differentiation takes a variety of forms within teacher planning. Learning intentions are
always made explicit and then activities may be adapted or planned separately as
appropriate. Alternative methods of responding or recording may also be planned for
where this is appropriate.
Children with sensory or mobility impairments or a specific learning difficulty will access
the curriculum through specialist resources such as ICT where this is appropriate.
The school will ensure that the ‘hidden curriculum’ and extra-curricular activities are
barrier free and do not exclude any pupils.
The school, in conjunction with parents/carers, will provide intimate care plans to enable
particular children to remain in school.
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ACCESS TO INFORMATION
•
•
•

•

All children requiring information in formats other than print will have this provided.
We adapt printed materials so that children with literacy difficulties can access them, or
ensure access by pairing children/peer support/extra adult support.
We are very aware of the Equality Act and provide resources to enable pupils with
sensory or physical impairments to access all areas of the curriculum e.g. coloured
overlays for reading, note taking technology for deaf pupils, enlarged print for visually
impaired and use of laptops and LearnPads where necessary.
We provide alternatives to paper and pencil recording where appropriate or provide
access through peer/extra adult scribing.

INCORPORATING DISABILITY ISSUES INTO THE SCHOOL ENVIRONMENT
•
•
•
•
•

The PSHCE curriculum includes issues of disability, difference and valuing diversity.
The school actively promotes equal opportunities for the people with disabilities
(Appendix 2).
Increasing site access is constantly being reviewed to meet the diverse needs of pupils,
staff, parents/carers and community users. The school’s Access Plan is reviewed on a
five-year cycle (Appendix 3).
Documents are made available in alternative formats for pupils, staff, parents/carers
and community users.
Accessibility of ICT for pupils with disabilities is reviewed on a regular basis.

TERMINOLOGY, IMAGERY AND DISABILITY EQUALITY
•
•
•

We work with the children to understand the impact of the words they use, and deal
seriously with derogatory name calling related to special educational needs, disability
and racial stereotype.
We make sure we have positive images of children and adults with disabilities in displays,
resources etc.
We make optimum use of Circle Time for raising issues of language and other disability
equality issues.

LISTENING TO DISABLED PUPILS AND THOSE IDENTIFIED WITH ADDITIONAL NEEDS
•
•

Witton Middle School encourages the inclusion of all children in the School Council and
other consultation groups.
We include children in their target setting and encourage and support them to take an
active part in their annual reviews.

DISABILITY EQUALITY AND TRIPS OR OUT OF SCHOOL ACTIVITIES
Witton Middle School makes all trips inclusive by planning in advance and using accessible
places. We provide additional TA support for individual children as required.
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RELATED POLICIES
Anti-bullying Policy, Attendance Policy, Behaviour Policy, E-safety Policy, ‘Looked After
Learners’ Policy, Pupil premium policy, Single Equality Policy, Safeguarding Children Policy,
Supporting Children at School with Medical Conditions, Supporting Children Unable to
Attend School Due to Medical Conditions, Learning and Teaching Policy.
This policy appears on the school website.
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Responsibility of:

SENDCo
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This Policy was prepared giving due regard to the disabilities and/or special education needs,
age, race, religion or belief, sex/sexual orientation, gender/gender reassignment, marriage and
civil partnership, pregnancy and maternity of the children and staff at Witton Middle School and
its community.
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